
TACOMA COMMUNITY COLLEGE

Meeting of the Board of Trustees

November 19, 1970

3:30 p.m.

Northwest History Room

Agenda

1. Roll call

2. Minutes

3. Correspondence

4. Unfinished business

(a) Revised statement of institutional objectives (supplement 4-a)
(b) Statement of institutional priorities (discussion) (supplement 4-b)
(c) Resolution on revised schedule of parking fees (supplement 4-c)
(d) Administrative tenure proposal (supplement 4-d) -- Dr. Jacobson

5. New business

(a) Report on trustees’ organization retreat -- Mr. Binns
(b) Equipment bids (supplement 5-b) -- Mr. Van Mieghem
(c) Resolution regarding Building 17-a (supplement 5-c)
(d) Resolution regarding relocatable buildings (supplement 5-d)

6. Reports

(a) ASB -- Mr. Sheridan
(b) TCCA --Mr. Clarke
(c) TCCSA -- Mrs. Hildebrand
(d) Instruction -- Dr. Jacobson
(e) Community Services -- Mr. Rhule
(f) Student Services -- Dr. Lathrop
(g) Administrative Services -- Mr. Van Mieghem
(h) Instructional Resource Center -- Mrs. Amoroso
(i) Planning - Dr. Falk
(j) President's Report -- Dr. Ford

7. Information



TACOMA COMMUNITY COLLEGE
BOARD OF TRUSTEES

MINUTES OF MEETING
November 19, 1970

The regular meeting of the Board of Trustees was held on Thursday, November 19,
1970, at Tacoma Community College.

Members and Officers of the Board in Attendance:

Mr. John Binns, Chairman
Rev. Robert Yamashita, Vice-chairman
Mr. Donald Anderson
Dr. Dewey Tuggle
Mr. Charles Edmunds
Dr. Thornton Ford, Secretary

Absent:

None

Administrative Staff and Other Campus Personnel Present:

Mrs. Doreen Amoroso
Mr. Tom Anderson
Mr. Dave Bannister
Mr. J. Allan Clarke
Dr. Richard Falk
Mr. Howard Ferguson
Mrs. Lorraine Hildebrand
Dr. Paul Jacobson
Dr. Robert Lathrop

Dr. Ronald Magden
Mr. Rick Rico
Mr. Robert Rhule
Mr. Barry Sheridan
Mr. George Van Mieghem
Mr. Jerry Vaughan
Mr. Dale Wirsing

Guests:

Mr. Ranny Gaschk

CALL TO ORDER

The meeting was called to order by Vice-chairman Yamashita at 3:45 p.m.
Chairman Binns arrived shortly thereafter and proceeded to the chair.
A quorum was present.

APPROVAL OF MINUTES

Minutes of the meeting of October 22, 1970, were approved with one correction, as
follows: The third paragraph under Unfinished Business should read "Mr. Anderson
presented the Board with a 'Statement of Objectives for TCC' which he said had
been worked out by himself and some friends ..." Mr. Edmunds moved and Dr. Tuggle
seconded that the minutes as corrected be approved. Motion carried unanimously.



CORRESPONDENCE

Mr. Edmunds read Mayor Gordon Johnston's proclamation of Community College Week
recognizing TCC's contribution to the quality of life in the City of Tacoma.

After considerable discussion, Mr. Anderson moved and Mr. Yamashita seconded that
the College pay the bill of $153.56 to the Trustees Association of Community
Colleges for the period November 1, 1970 to October 31, 1971. The vote was 4 to 1
in favor, with Mr. Edmunds voting nay. A legal opinion on this subject was re¬
quested by Mr. Edmunds.

Dr. Ford called the Board's attention to an invitation to them to attend the TCC
production of Arthur Miller's play, The Crucible.

It was reported by Dr. Ford that the TCC faculty and staff pledged $2,970 to the
current UGN campaign--more than $1,000 more than the previous year.

A guest was introduced by Dr. Ford--Mr. Ranny Gaschk, who asked the Board why TCC's
closed circuit television system was never completed. The state has approved
about $120,000, Dr. Ford said, to complete one TV studio this biennium and that
authorization has been requested for the second studio. Mr. Gaschk also suggested
that numbers be placed on the roofs of buildings at TCC as well as maps at each
entrance to facilitate visitors finding their way around campus.

UNFINISHED BUSINESS

After discussion on the Institutional Objectives statement (supplement 4-a),
Dr. Tuggle moved and Mr. Yamashit-a seconded that the Board-adopt the statement
with the words "with low tuition charges" deleted from the sentence on enrollment
policy and the word "race" stricken in the statement regarding disadvantaged and
minority students. Motion carried unanimously.

Mr. Anderson mov^d and Mr. Edmunds seconded that the Board endorse the state
community college system's objectives and include them in the next catalog. Motion
carried unanimously. . .- _

. ,

Mr. Edmunds moved and Mr. Yamashita seconded that the statement of objectives be - a
re-evaluated every two years, tMotion carried unanimously. : • ni-ous i

Dr. Tuggle moved and Mr. Yamashita seconded the adoption of the statement on
institutional priorities (supplement 4-b) to be consistent with the objectives.

. .... -Motion,carried unanimously. This was after TCCA President Allan Clarke said he__ —. ...

could see no objection from the standpoint of the faculty and ASB President Barry
Sheridan urged immediate passage of the statement.

Mr. Edmunds moved and Db. Tuggle seconded Resolution No. 70-74 (supplement 4-c)
calling for the revision of parking fees to $2.50 per quarter for students, faculty
and staff $8.50 per year, and $1.00 per quarter for students in night credit courses.
Motion carried unanimously.
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Mr. Anderson moved that the $1.00 parking fee from night students be set
aside for campus beautification. Motion died for lack of a second.

Chairman Binns suggested further consideration of the question of charging
parking fees from casual visitors to the campus.

Mr. Anderson moved and Mr. Yamashita seconded the adoption of the Administrative
Personnel Tenure Proposal (supplement 4-d). Motion carried unanimously.

NEW BUSINESS

Mr. Binns reported on a recent meeting of the Trustees Association of Community
Colleges. He said there was considerable discussion by a member of the staff
from Olympia on long-range planning and that Tacoma was somewhat ahead of the
rest of the state in this regard. He indicated also that the Association is
working toward better lines of communication between the districts and the state
office.

After discussion, Mr. Edmunds moved and Dr. Tuggle seconded the Board’s acceptance
of the bid as recommended by the administration for 250 gallons of floor wax from
North Coast Chemical at a price of $737.50. It is understood that a testing
program will be carried out and completed within the next six months. Motion
carried unanimously.

Mr. Yamashita moved and Mr. Edmunds seconded the adoption of Resolution No. 70-75
(supplement 5-c) calling for the moving of Building 17-A to a site near the present
Building 6 for the purpose of providing additional office space for student
activities. Motion carried unanimously.

At this time Mr. Rick Rico, TCC representative to WACCSG, was introduced.
Dr. Tuggle asked that in the future the representative to WACCSG be included on
the agenda.

Mr. Yamashita moved and Dr. Tuggle seconded the adoption of Resolution No. 70-76
(supplement 5-d) authorizing the administration to negotiate with the state office
to acquire approximately 8,000 .square feet of relocatable buildings for student

: ^center requirements and additional buildings for administrative needs. Motion
carried unanimously.

REPORTS

ASB.--Mr. Sheridan, President; reported on the success of the TCC coffeehouse. The
President's Forum held once a month, he said, is very effective. He also formally
thanked the Trustees for their cooperation. He also mentioned a program that is
under way to raise money in order to have lobbyists for the students at the 1971
Legislature.

TCCA.--Mr. Clarke, President, said the Faculty Advisory Council has been asked to
contribute in regard to qualifications of the new State Director to be selected.
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TCCSA.--Mrs. Hildebrand, President, reported that the bargaining unit petition
is still pending with the Higher Education Personnel Board and will appear again
on its December agenda.

Instruction.--Dr. Jacobson indicated that preparations are continuing for the
winter quarter. He said that the math lab has a total daily attendance of about
75 students and that the typing lab is also very busy.

Community Services.--Mr. Rhule reported that the college hopes to have a program
starting in January of 5 to 15 credits by attendance on Saturday.

Student Services.--Dr. Lathrop reported that advance registration applications
have come in at a rate exceeding expectations.

Administrative Services.--Dean Van Mieghem reported that the Higher Education
Personnel Board is working on the classified compensation plan.

Instructional Resource Center.--Mrs. Amoroso, Director, said the Center staff is
working with the state librarians on position specifications for technical level
work. A recently endorsed proposal is to be taken to the four-year librarians
and subsequently to the Higher Education Personnel Board.

Planning. --Dr. Falk said work is continuing on the salary study and some general
guidelines will be brought to the Board next month for their consideration. He
also briefly mentioned the Two-Year Pre-Employment Program Development status
sheet (supplement 6-i) and an ERIC reprint on "Occupationally Oriented Students."

President s Report.--Dr. Ford said he would put in writing some observations to
be distributed to the Board for discussion at the December 17th meeting.

INFORMATION

Dr. Ford called attention to the "Speakers" pamphlet put out by the TCC Public
Information Office.

Other information included a paper put out by tlwCDuncil of Presidents regarding
enrollment in public higher education^- and a copy of a letter from "the Legislat ive
Budget Committee in regard to the fee structure in higher education.

NEXT MEETING

The next meeting of the Board of Trustees will be held on December 17, 1970, at
3:30 p.m. at Tacoma Community College.

The meeting adjourned at 5:50 p.m.

Thornton M. Ford, Secretary
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Tacoma Community College

MEMORANDUM

Date:

To:

From:

Subject:

November 19, 1970

Board of Trustees

Public Information Office

The Crucible

You are invited to watch the Tacoma Community College production
of Arthur Miller’s powerful drama about the Salem witch trials.
The Crucible, tonight through Sunday. Curtain times are 8 p.m.
tonight, Friday and Saturday and 2:30 p.m. in the TCC Little
Theater, admission is complimentary. No seats are reserved.
Theater hours will open a half hour before curtain time.

The Drama Department would appreciate your attendance.

DRW



Tacoma Community College

MEMORANDUM

Date; November 19, 1970

To: The Board of Trustees

From: Public Information Office

Subject; United Good Neighbor Fund

We thought you would like to know that this Fall the faculty and

staff at TCC has contributed or pledged §2,970 to the United Good

Neighbor campaign. This amount is more than $1,000 above last

year’s contribution of $1,935.

DRW



Revised 11/19/70
by Bd of Trustees action

STATEMENT

TACOMA COMMUNITY COLLEGE

Tacoma Community College is a publicly owned, publicly supported
college. It is designed to provide two years of collegiate and post
secondary study for the people of the Tacoma-Pierce County area.

The college's objectives are to maintain:

o An open-door enrollment policy to assure educational opportunity
to all.

O Excellence in instruction, counseling and learning resources.

q A comprehensive curriculum consisting of:

-- A program of general education designed to assist a student
to assume his place as an effective member of society.

-- An academic curriculum paralleling the first two years of
university study.

-- A supplementary education for those who wish to pursue
vocational or technical training at an area vocational-
technical institute.

-- Occupational programs designed to prepare the student for
employment upon completion.

-- A program of continuing education for all members of the
community.

© Specially designed programs to meet the needs of disadvantaged and
minority students.

© Community services of an educational, cultural, and recreational
nature.

© Student services designed to assist students to obtain the greatest
benefit from their education.



DRAFT FOR

MEMORANDUM

To: The Board of Trustees

From: Tom Ford

Subject: PRIORITIES FOR THE COLLEGE: 1971-73 BIENNIUM

In a September 17th memorandum to you I proposed a reordering of institutional

objectives. Following our discussion at the September 23rd Board meeting I

distributed the proposal to the faculty and to the president of the student

body. In the memorandum I stated that:

The urgency of revising the college’s stated objectives to describe

more accurately both present reality and future directions is

heightened by two approaching events. First, the 1971 Legislature

will determine both operating and capital funds available to accomplish

our educational tasks over the next biennium. Second, the task of

preparing the college’s budget for the next year must begin soon.

This memorandum is addressed to the first event--that is, the educational tasks

over the next biennium. It is intended as a stage for the establishment of

priorities to guide us in the second event--that of developing next year’s

budget.

For the purposes of this proposal I would like to deal with each "objectives

.statement" in terms of identifiable provisions in the budget. While it is

admittedly a broad-brush statement, I submit it as a categorical priority

base for the next two years.



AU recommendations are made In anticipation of extremely limited dollar

allocations. These will be made by the State Hoard for Community College

Education from the funds to te appropriated to it by the 1971 Legislature.

All recommendations are made with the realization that reordered objectives

must be coupled with reordered financial priorities.

Simply stated, the budget must reflect our commitment to the
open door," and it must attempt to adequately fund programs which

hold promise for the widest possible variety of students.

Excellence in instruction, counseling, and learning resources
A. Emphasis on new and modified programs within the college will

doubtless demand new and modified techniques and methods of in¬

struction and of counseling. It is essential, then, that the teaching
and counseling faculty develop and master whatever new and modified

techniques and methods which may be necessary to maintain excellence in

a widened array of programs required to maintain the open door and

educational opportunity for all.

Priority statement

A continuing program of professional in-service education should
be developed to provide each teaching and counseling faculty

member with a means by which he or she may become or remain equal

to the tasks of changing program emphasis described in the state¬

ment of objectives.
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B. Reordered priorities suggest new directions for the staff and

facilities of the Instructional Resource Center. The staff of the

Resource Center has been industrious in responding to new needs as

they have been identified.

Priority statement

In the continued development of the Resource Center, top priority

should be given to development of services that will

(a) allow individual students to learn at their own pace

and in ways best suited to themselves; and

(b) best support the college's increased emphases on general

and occupational education.

III. A comprehensive curriculum consisting of:

A. A program of general education designed to assist a student to
assume his place as an effective member of society

I believe that community college education is far past the time

when even in the academic program can it be presumed that academic means

the same as college transfer. In the first place, far fewer than half

of the students enrolled in the so-called transfer program ever transfer

to any place. Secondly, almost every course we teach will transfer to

some place. It is a firmly established fact that an "open door" to

university-parallel programs may become, for an increasing number of

community college students, an open door to failure. In my view, our

general education program ought to develop individualized learning programs

for the wide variety of students who come to us. In some occupational

programs, a substantial share of the course work will be provided through

the general education program.
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Priority statement

During the next two years, the resources of Tacoma Community

College should be brought to the task of determining the kinds

of educational experiences and programs that are most needed

and desired by the students who come to us and who will not

transfer to a senior college or university.

B- An academic curriculum paralleling the first two years of
university study

The university-parallel program has, to date, represented the

major effort of the college. It is a sound program and enjoys a high

degree of status throughout the region.

Priority statement

The quality of the university-parallel program should be

maintained. Expansion of the program should be leveled to a

degree that will permit the expansion and development of the

general education, community services, and occupational programs

of the college. We should exercise considerable caution in

approving new courses that are not related to the needs of an

occupational program.

C* A supplementary education for those who wish to pursue vocational

——technical training at an area vocational-technical institute

To date, this program has formed a principal basis for the Associate

in Technical Arts degree.
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Priority statement

Coordination and cooperation with the vocational-technical

institutes in the area should continue. A substantial number

of students are earning Associate degrees through the multiple

registration arrangement. Tacoma Community College should

increase its efforts in counseling and advising students toward

the program.

D. Occupational programs designed to prepare the student
for employment upon completion

The curricula at Tacoma Community College presently afford

students several avenues of education and training leading to specific

occupations. These programs are, however, operated primarily in coop¬

eration with other educational agencies in the community. Careful

analysis of additional job markets in the community indicates that a

considerable gap exists between the cooperative programs in which we

are now engaged and the local training resources outside TCC. In

order to assure that a truly comprehensive educational and training

opportunity be available to all people in our service area TCC has

adopted the above objective.

Priority statement

Tacoma Community College should, throughout the 1971-73 biennium,

mount needed occupational programs designed to prepare students

to enter the job market. These programs should be logical exten¬

sions of the university-parallel, general education, and community

services programs presently in operation. Along with general

education, these programs should receive the highest curricular

priority of the college.
-5-



E. A program of continuing education for all

Little doubt exists that higher education is today experiencing

the greatest upheaval of this century. The questioning of societal

values, rapidly changing concepts and requirements for vocational

careers, and the essential goals of education are all in transition.

If higher education is to play an effective role in the resolution of

these problems it is absolutely essential that it be as accessible to

all as we can possibly make it.

Priority statement

It is an explicit purpose of the college to facilitate re-entry

into the educational process by all adults who wish to avail

themselves of the services of the college. The college should

give equal priority to programs which meet the needs of adult

students as ft does for the students ordinarily considered to

be of "typical college age."

IV. Specially deigned programs to meet the needs of disadvantaged and
minority^ .JMtTcar Students

Throughout the past two years considerable effort has been made at

the college to organize and mount programs and services addressed

specifically to the educational needs of both disadvantaged students

and those of minority races. Some progress is evident in the hiring of

minority staff, the formation of a minority affairs committee and the

appointment of a Minority Affairs Director. Several courses have been

created in this area. Workshops for faculty and students have been held

and the college is an active participant in the Puget Sound Minority

Affairs Consortium. Students of minority races have been actively sought
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throughout the community. An Ethnic Studies Laboratory has been

organized, funded, and put into operation.

Priority statement

The college will not relax its efforts to provide higher

educational opportunity for those in the community who,

because of economic, cultural, or ethnic disadvantage, would

have little access to higher education at any other institu¬

tion.

V. Community services of an educational, cultural, and recreational
nature

Consistent with priority statement III. E. (above) the college

accepts a responsibility to serve as a focal point of a wide variety

of services and activities to the limit of its professional resources.

Courses, workshops, and field services for the entire community are

considered to be part of the role of this community college. The

Community Services Program operates with the least formality and the

greatest flexibility in its attempt to realize this objective.

Priority statement

The Community Services Program should be given as great an

emphasis as possible in pursuit of its objectives. Progress

should be made toward budgetary parity with other programs of

the college.

VI. Student services designed to assist students to obtain the
greatest benefit from their education

It is axiomatic that only a small part of learning occurs in the

classroom. The statement is even true on a college campus. All who
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enter must make a great number of decisions outside the classroom.

In general, the Student Services programs are designed to assist

potential and attending students to make these decisions wisely.

For the questions of "How do I get into college?" "What do I take?"

"How can I finance college?" "How do I succeed in college?" "How do

I resolve conflicts?" and "What should my goals be?" every student

needs to find answers--sooner or later. The college accepts the

task of helping each student to find them in a pattern which bears

genuine meaning for the individual.

Priority statement
*

The Office of Student Services accepts a primary responsibility

for recognizing each student as an unique individual. Its

various services of counseling, testing, student activities,

learning skills, admissions, reporting Veterans' affairs, etc.,

x should be organized and financed toward that end. Its mission

is both auxiliary and central to whatever success individuals

experience at TCC.

VII. Administration

Perhaps a final objective statement ought to read An administrative—
staff equal to all the demands listed above. The lowest common denomina¬

tors embrace both educational leadership and managerial expertise.

Realization of the above objectives requires first that the college's

administration accepts their primacy and, second, that all administrative

efforts be expended toward that end. In its role of educational leader¬

ship the administrative staff must be sensitive to the educational needs
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of the community served by the college. It must interpret the

college to the community and vice versa. It must continually search

for means of improving the college’s services through the selection

and improvement of an excellent faculty and supportative staff.

It is the proper business of the administration to serve. The

service must attend to several directions--ultimately the community;

directly, the students and those who labor toward their education.

The service must provide educational direction and motivation to the

faculty and staff. It must seek to provide an adequate level of

financial support, facilities, libraries, equipment, supplies and,

extremely important, an environment conducive to the educational and

learning processes. Such elusive things as morale, individual ful¬

fillment, academic freedom and rights of free inquiry are all components

of educational leadership and management. Together they all form the

administrative priority for the college.

VIII. The Board of Trustees

Not the least priority for the future of the college remains for

the Board of Trustees. In addition to its powers of policy and appoint¬

ment, the Board provides the formal link between the college and the

community it serves. It must be sensitive to community opinion and

community needs. The collective wisdom and judgment of its individual

members must enhance, guide, arbitrate and, it seems to me, accept a

great deal of responsibility for the success of the college's program.
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* STATEMENT OF OBJECTIVES FOR TCC

Maintain an open door enrollment in which all individuals seeking
educational opportunities will be accommodated within the limitations
of resources available.

Achieve a "Standard of Excellence" in the instruction and administration
of the college.

Have a comprehensive educational curriculum...
... That will provide students with a general education that

will assist them to become an effective member of society.

... That will parallel the first two years of university study in
the fields of...

... That will provide a supplementary education for those who wish .

to pursue additional skill training in a vocational or technical
* institute.

I ... That will provide occupational programs that will prepare the
student for employment upon completion.

... Provide specialty designed programs to meet the needs of all
i segments of our society.

... Provide community services for their educational, cultural, and
recreational needs.

Have student services that will effectively assist them to become better
citizens.

I Manage the college using "Sound Principles of Management" to maximize
effective education with a minimum cost.

To promote the understanding of:

... Our free enterprise system
। ... Our democratic form of government

... The Constitution of the United States

To maintain a close laison. with the public so citizens will be proud of the
college and its contribution to the betterment of the community.

Don Anderson

* Objectives are defined as...a statement of end-results desired.



Adopted by Board of Trustees
action on 11/19/70

Agenda Supplement 4-c

RESOLUTION NO. 70-74

Whereas, The Board of Trustees by its resolution of June 25, 1970,

has empowered the administration to develop adequate on-campus parking;

to provide supervision of parking areas on a pay-as-you-go basis; and

Whereas, the following proposal has been endorsed by the faculty and

the Student Senate of Tacoma Community College; therefore, be it

Resolved, First, That the Board of Trustees of Tacoma Community College

institute a parking fee of a maximum of $2.50 per quarter for all privately

owned vehicles parked on the college campus by regular daytime students.

Resolved, Second, That the following schedule of parking fees will be

instituted: $3.00 per quarter or $8.50 per year for full-time faculty,

administrators, and staff members; and $1.00 per quarter for night students

registered in credit courses.

Resolved, Third, That the following operating regulations are to be

observed: (1) Second vehicles may be registered for a 50q fee by showing

proof of ownership for both vehicles; and (2) registration of students'

vehicles to be parked on campus is a required part of the registration process

for credit courses.
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Adopted by Board of Trustees
by action on 11/19/70

Agenda Supplement 4-d

ADMINISTRATIVE PERSONNEL TENURE PROPOSAL

It shall be the policy of Tacoma Community College District

No. 22 to allow and provide for the reassignment of any full-time

administrative nonclassified personnel, at such individual's

request, to employment in faculty appointment positions: Provided,

That such reassignment does not unlawfully affect the employment

of a tenured faculty member, and Provided further, That, in the

discretion of the Board, it is in the best interests of the district

to fill or create the position and the person seeking reassignment

is qualified to perform the duties of the position.



INVITATION TO BID
Return To THIS IS NOT AN ORDER

,'acoma Community College, Business Office
5900 So. 12th Street, Tacoma, Washington 98465 October 6, 1970

DATE
*

Elease bid net prices at which you will agree to furnish any or all of the following articles,
F.O.B. destination shown below and on pages . To receive consideration, bids must be
made on this form and signed in full. Prices must be based on our units extended and totalled.
Delivery guarantee must be filled in. Tacoma Community College reserves the right to accept
or reject bids on each item separately or as a whole, to reject any or all bids, waive
informalities and to contract as the best interests of Tacoma Community College may require.
Bids are subject to, but not limited to, the invitation to bid, request for quotations and
specifications and plans, and the standard terms and conditions contained on the reverse
side hereof. All erasures and changes shall be initialed.

Address

— I _ _ _
We guarantee delivery at destination from

days after receipt of order at addresswithin discount
for payment 10th proximo

shown. We will allow

1 Mark Your Bid Envelope
| Business Office

। Tacoma Community College
। 5900 So. 12th, Tacoma, Wash.

Item
No.

Prices F. 0. B. Destination Bidder Must Enter All Extensions and Totals

Ouanti tv Hn i t Unit Price Amount

1

Description

FLOOR WAX, POLYMER NON-BUFFABLE

Johnsons Complete,
Final or Equivalent.

Demonstrations may be requested to
prove product bid is equal to above.

250 Gal.

PLEASE ENTER COMPANY NAME AND ADDRESS BELOW TOTAL

To the Tacoma Community College:
We have read and agreed to the conditions noted above
and in the Standard Terms and Quotations. We further
agree to furnish the articles specified at the prices
stated herein, to be delivered to the station or
location and on the date as set forth herein.

Date 19

Signature

Tit le
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ves the right to cancel and terminate this
otice to the vendor.

“hen special brands are named it shall be

(8)
ocher wr

indicati
agrees to protect TCC against all claims, suits, or proceedings

of^the coods°— °r rranchase infringement arising from the purchase, installation or use
damages aris-*C Z‘ r ?urchased herein. The vendor further agrees to assume all . expenses an

(101 v!--S SUCh Clai”S> SUitS’ or Proceedings.
te-rs or

t?‘e waiver» acceptance, or failure by TCC to enforce any provisions-
subsecue—

°“S °f contract shaU not operate or be construed as a waiver of prior orSUOSe^a- the right of TCC to thereafter enforce such provisions. '

cations
311 articles supplied under this contract to conform to specifi-

-at-rd-/*^^"’ ’° rit an° ooriicient for the purposes manufactured, merchantable, of goodmaterial and workmanship, and free from defects.
co—ence on . TCC is entitled to a cash discount, the period of computation shall
-r “ ,. ' Ox dellvery, or receipt of correctly completed vouchers, whichever is later.22 n P^nt is necessary due to damage, the cash discount period shall commence... cr.e ^e x^nd approval for payment is authorized.
ch-x—po inddcated> ICC agrees to pay all state of Washington sales tax. No
ve-dnr non-

xor tne Federal excise and transportation taxes and TCC agrees to furnish/e..cor upon request with an exemption certificate.(14) Vendo

xp* j ’A ddsts* packages, shipping notices, instruction manuals,
r •* j-acting this contract shall contain the applicable purchase or
2V S“a enc-osed in each and every box or package shipped pursuant to th

contract includes the following' terms and conditions and
Axtation to bid, request for quotations, specifications,

. Lations of Tacoma Community College (TCC) and the laws ofare nereby incorporated by reference.
sneH^ir-K -n any Oi Che teras> conditions, delivery, pr

\-° ’v ^effective without prior written consent of TCCY1U be alloyed for handling which includes, but is not limited to, packing
v

6 \ ~u*^uir‘ers or reels, unless otherwise stared herein. S
delivery dates shall be allowed unless prior written approval is firstright to cancel any undelivered portion of this order.

rom TCC. TCC reserves the
Time of delivery is of the

TCC shall not' honor drafts, no
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BID: FLOOR WAX 250 GALS.

Bid Opening: 10/13/70 2:00 p.m.

Unit Total Brand

Murtough Supply 2.91 727.50 Multi-clean

Certified Products 2.76 690.00 Bond

Three M Supply 1.98 495.00 Merit A419

Hillyard Sales Co. 3.60 900.00 Hillyard N17A

North Coast Chemical 2.95 737.50 Final

Packer Scott 3.51 965.25 Complete in 55’s (275 Gal.)
3.87 967.50 Complete in 5's (250 Gal.)
2.85 783.75 American Beauty in 55’s
3.06 765.00 American Beauty in 5’s

Low bid meeting specifications indicated by Recommended by:
George Van Mieghem
Dean of Administrative Services

Comment of award:
The building and grounds department and purchasing department
after some study and advise decided to recommend for use the
product shown above on the basis of its compatibility with
the product that is now in use on our floors. To deviate
would involve great expense for labor to strip and seal the
floors.
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Page 2

BID: FLOOR WAX

Bids Returne "40 Bid":

Cascade Chemical ‘
Van Waters & Rogers

.Bid .not returned:

National Chemsearch
Northwest Janitor Supply
Mt. Hood Chemical
American Lincoln Prod.
Janco United
Pacific Chemical

Awardj. North Coast Chemical $737.50
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RESOLUTION NO. 70-75

Whereas, Building 17-A will be vacated upon occupancy of the

new Faculty Office Building No. 20; and

Whereas, the rental on the relocatable building is budgeted through

the end of the current fiscal year; and

Whereas, office space for student activities ranks high on the list

of priorities developed by the Campus Development Committee; therefore,

be it

Resolved, That the administration be empowered by the Board of Trustees

of Tacoma Community College to arrange for moving Building 17-A to a site

near the present Building 6 for the purpose of providing additional office

space for student activities.
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RESOLUTION NO. 70-76

BE IT RESOLVED by the Board of Trustees of Tacoma Community

College, That the administration be authorized to negotiate with the

office of the State Director for Community College Education to

acquire approximately 8000 square feet of temporary structure to be

located adjacent to the cafeteria for additional dining and multi¬

purpose uses consistent with campus center activities.

BE IT FURTHER RESOLVED, That the administration be authorized to

negotiate for an additional relocatable facility to be located in the

proximity of building five for temporary administrative office space.
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TACOMA COMMUNITY COLLEGE

OCCUPATIONAL INSTRUCTION STATUS REPORT

November 19, 1970
Two-Year Pre-Employment Program Development

STEPS IN PROGRAM DEVELOPMENT

Program

j Program
Alert -
Filed

I Program
|Alert -
I State
< Approved

Program
Request-
Filed

i Advisory
i Committee
1 Formed

Instructional
Program
Developed

Program
Request-
State
Approved

Home & Family
Life Education X

। courses-not
X

occupations
X

Lly related

under
study

under
study pending

Inhalation
Therapy Ass't. cooperativ program wi ph community

f

1 agency —
Junior
Accountant X X X under

study
tentative pending

Law
Enforcement X X X under

study
under
study pending

Medical
Records Tech. cooperative program wi :h community agency —
Nursing ,
A.D.N. future development to b based on c immunity nee —
Nursing ,
Diploma cooperative program wit i community agency —
Real
Estate x X X tentative X pending

Receptionist-
Clerk X X X tentative X pending

Service
Representative i

X X X X X Spring, 1970

X-Ray
Technician cooperative program wit i community agencies

Note: Other programs which have been identified and justified by feasibility studies

will be developed following those indicated above.

RCF/11-70



TACOMA COMMUNITY COLLEGE

November 18, 1970

Board of Trustees
Faculty
Administration
Student Senate

Dick Falk

The attached material provides an accurate description of today’s community
college student, with particular emphasis placed on students in occupational
programs. The researcher, Pat Cross, is a recognized expert in her field.

In developing our occupational programs and supporting services, we need all
available information. In this regard, the attached ERIC reprint deserves our
serious study. The article contains implications for general instructional
programs as well as for occupational instruction. Solutions to some of the
problems cited by the author will require cooperative efforts from those working
in occupational instruction, academic instruction, student services and
administration.

RCF/nr

Attachment
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OCCUPATIONALLY
ORIENTED STUDENT

K. Patricia Cross
For the past twenty years, this nation has been working

toward an explicit goal of universal higher education. The
concept has found ready acceptance by both political par¬
ties and by four American Presidents since Truman’s Com¬
mission on Higher Education proclaimed in 1947 that “Atleast 49% of our population has the mental ability to com¬plete fourteen years of schooling with a curriculum ofgeneral and vocational studies that should lead either togainful employment or to further study at a more ad¬vanced level.” In 1947, when only one-fourth of the 18-and 19;year-olds were in college, the proposal was her¬alded as a bold ideal. From our perspective now, it seems
quite modest. We have already surpassed the goal they
envisioned and, by 1980, two-thirds of the college-age
youth will be in college. We are no longer concerned withwhether students are ready for higher education, butrather with whether higher education is ready for them.Not long ago, higher education addressed itself to alimited segment of the population. The academic modelserved reasonably well, and each level of education wasjudged by how well it prepared students for the nextlevel. Past school grades were, and still are, the best pre¬
dictors of future grades. Admissions tests did, and still do,
an adequate job of predicting success in college, if success
is defined along traditional academic lines. Our national
commitment to universal post-secondary education, how¬
ever, has brought us face-to-face with die reality that we
must educate youth for life in a society where knowledge
is exploding, semi-skilled and unskilled jobs are disappear¬
ing, and most of the population will have to run just to
stay in place with the demands for new skills. In Venn’s
^1964) colorful words, technology has placed educationsquarely between man and his work" (21) .

Arising in part to counteract the technological society,
but also dictating a broader base for higher education, isthe move toward egalitarianism and equality of oppor¬
tunity. Talcott Parsons, the noted Harvard sociologist, has
observed that “The available evidence points to the con¬clusion that it is one’s standing in school work which isthe primary criterion of differentation between those who
will and those who will not reach the higher levels of the
educational system and, via that, of the occupational
world’ (15:246). If we are to offer full opportunity tothose who are not especially successful in the present edu¬
cational system, we must devise alternative pathways to
success.

Traditional colleges will continue to play an important
role, but they are far from fulfilling the needs of either
society or of individuals. Their range of offerings and theircultivation of talent is too narrow to meet today’s need for
an educated citizenry. Community colleges, with their
broad offerings and their open doors, represent higher
education’s concern for providing alternatives to the aca¬demic model, but old habits die hard and new images are
not established overnight.

Occupational education in the community college has
many strengths. Ostensibly, it can meet the new needs of
society as well as the diverse needs of individuals, but it

also has a past to overcome. Because of our narrow aca¬demic definition of higher education, occupational educa¬
tion has never been quite “academically respectable,” norhave the young people in it been considered “talented.”Occupational education has all too often been thought of
in negative terms: i.e., students take occupational coursesnot because of what they can do, but because of whatthey can’t do.

Certainly students in the occupational curricula of the
community colleges today are an early taste of the de¬mands that universal higher education will make on edu¬cational innovators. To give up the educational techniquesthat have not worked and to find new ones that will is thechallenge, and it will take much better understandingthan we now have of the characteristics of the studentwho is new to the ranks of higher education. Althoughthe research is scanty, a synthesis of scattered bits of data
may help to construct a tentative description of the char¬
acteristics of the occupationally-oriented student.Although it simplifies things to speak of both studentsenrolled in the technical degree programs and those in thevocational non-degree curricula of the community college
as occupationally-oriented, it should be noted that manyof them say that they hope to transfer to a four-year col¬lege. This aspiration obtains not only for 85% of those
pursuing a college-parallel course of study, but also for43% in technical programs and for 21% of the vocationalstudents (3). Most students who enter occupational cur¬ricula will not transfer to a four-year college, but a studyof career graduates from four community colleges of theCity University of New York found that three years aftergraduation, 44% of the students responding to the ques¬
tionnaire were enrolled in or had completed a four-yearcollege program (8). This figure is probably much abovethe national average, but it illustrates the potential roleto be played, by community colleges in the distributionof the nation s talent. The proportion of freshmen regis¬tered in the various curricula in one major study (3) isabout 50% in the college-parallel, 27% in the technical pro¬grams, about 5% in the vocational courses, with the re¬
maining 20% in general and developmental education andundesignated curricula.

In the forefront of present thinking about the character¬
istics of young people is the thesis that they are very much
a product of their environments. Past experiences shape
interests and attitudes and, to some extent, we believe,abilities and talents. Thus a research description might
start with some data on the homes from which studentscome. Across all institutions of higher education exists avirtually unbroken and totally consistent hierarchy on
socioeconomic and ability indices. The universities servethe richest and the most academically able students. Next

“Prepared for a two-day conference jointly sponsored by theAmerican Educational Publishers Institute and the AmericanAssociation of Junior Colleges on Occupational-Oriented Pro¬grams in Two-Year Colleges, in Miami, Florida, December 5,
1969.



in line are private liberal arts colleges, followed by public
state colleges, followed by two-year colleges, followed by
occupational and specialized schools. Figures from the
American Council on Education study of some 240,000
freshmen in 350 colleges illustrate the point. Two-thirds
of the students in private universities have fathers who
have had some college education. At state colleges, the
figure drops to about one-half and, for junior colleges,
it is less than one-third (4:1-92). Within the public com¬
munity colleges, the socioeconomic hierarchy continues,
and data from the College Board’s new Comparative
Guidance and Placement Program show that only 20% of
the technical and 15% of the vocational students come
from homes where the father has had any college experi¬
ence. In most cases, they are first-generation college
students.

Closely related to the index of father’s education is that
of father’s occupation. Whereas only a little over one-third
of the college-parallel students in community colleges come
from the homes of workers — skilled, semi-skilled, or un¬
skilled — over half the vocational students do (3). A point
of reference is provided by the statistic that roughly one¬
fifth of university freshmen are from the homes or workers
(4:1-92). The point is that young people are exposed at
home to different stimuli, different interests, and different
reward systems. While the child of a doctor or lawyer or
teacher feels quite at home with books and the emphasis
on verbal learning that he finds in school, the child of a
laborer or cook finds himself in a foreign culture. A child’s
ability to succeed in school is intricately interwoven with
his family background. Although it is undoubtedly simplis¬
tic to maintain that poverty causes low ability or that low
ability causes poverty, we do know that socioeconomic
status and academic ability are related, and that both in¬
fluence who goes to college, where he goes, what his
major is, and how long he stays.

Project TALENT, a 20-year longitudinal study of nearly
half a million students as they progress through the educa¬
tional system, found that indices of socioeconomic level,
such as the presence of television and radio in the home,
the number of books owned by the family, and the stu¬
dent’s access to a room, desk, and typewriter of his own
were significantly related to measures of ability—especially
to tests of information and reading comprehension (10 ) .
Keeping in mind the interaction of environment and ability,
it is still possible to look at the effects of each on college
attendance. Chances for senior college are poor for those
who fall in the lowest quarter on either ability or socio¬
economic level. The majority of low-ability (bottom quar¬
ter) students do not go to college regardless of now
privileged they are socioeconomically and the majority of
low socioeconomic level (bottom quarter) students do not
go to college no matter now able. However, high ability
is more likely to compensate for low socioeconomic status
than vice versa. Specifically, a high-ability (top quarter)
male from a below-average socioeconomic background is
almost twice as likely to enter college as a low-ability (bot¬
tom quarter) male of above average socioeconomic status
(16).

It is quite clear from the research that the average
academic ability of two-year college students is lower than
that for four-year college students (6). The community
colleges are democratizing higher education as they move
rapidly toward representing ability in the population at
large (7). Freshmen in community colleges are very like
high school seniors in tested ability except that community
college classes tend to have more students in the middle
ranges of ability, with fewer very low- or very high-ability
students (9). Low-ability high school graduates do not
continue their education, and high-ability graduates are
more likely to enter four-year colleges. Ability differences
between occupational and transfer students within com¬
munity colleges are mixed, attributable primarily to sex
differences. There appears to be general agreement in
research studies that men in occupational curricula score
significantly lower on tests of academic ability than men in
the college-parallel program (1; 3; 11; 12; 14). For
women, there seems to be little difference between college¬
parallel and occupational groups (1; 14). The CGP scores
on ten tests of academic ability show women in the health

programs to be especially able, scoring above the liberal
arts women on many measures. There is also evidence
that more women of moderate ability enter the occupa¬
tional curricula, whereas occupational men tend to be con¬
centrated at the low-ability levels. In fact, one study
showed that occupational men scored lower on measures
of academic ability than the high school classes from
which they came (11). Since women of low ability are
much less likely than men of the same ability and socio¬
economic level to continue their education beyond high
school (5), it is understandable that marginal-ability men
would enter occupational curricula, while marginal-ability
women enter the labor market after high school gradua¬
tion.

Occupational students in general are much more likely
than the average high school senior to have taken an oc¬
cupational course of study in high school, and the high
school course of study is a major difference between
transfer and occupational students within the community
colleges (1; 11). It is not clear whether their lack of ex¬
perience with academic subject matter leads to low test
scores or whether lack of academic success leads to choice
of occupational programs. The fact remains, however,
that, for many, the choice of an occupational course of
study is determined between the ages of fourteen and
eighteen, if not far earlier.

It is hard to say whether most students now registered
in occupational curricula would have taken that course
had other alternatives been open to them. In California,
students who do not graduate in the upper one-third of
their high school class are not eligible for the state colleges
and the universities—and the students seem to accept this
exclusion. About two-fifths of the occupational students
from twenty California community colleges said they felt
they would have no chance or only a slight chance of
success at a state college, and nearly three-fourths thought
that they would have little chance of success in the uni¬
versity system. Most wish, however, that they had “studied
harder in high school,” and that they had “taken high
school more seriously” (18). Whatever the reasons — an
intellectually sterile home environment, low ability, earlier
frustrating school experiences, or interests directed in other
areas—many occupationally-oriented students in our present
educational system recognize that they are not successful
in the academic pursuits on which our society places such
great (probably undue) value. Needless to say, this self¬
concept is not conducive to self-fulfillment, and community
colleges (and everyone who influences the education pro¬
gram offered there) face a tremendous challenge in
capitalizing on strengths of ability and interest and motiva¬
tion.

Despite a high dropout rate—60% of the entrants to two-
year occupational programs in one California study (11) —occupational students appear optimistic about their futures.
Three-fourths of them are quite certain that they will
continue in the field they are studying, and an even larger
percentage feel that they have a fair or a very good chance
of success in the occupational program of their junior
college (18). There is also positive evidence that they are
interested in their choice of field for study. On twelve in¬
terest scales used in the CGP battery, the scores of stu¬
dents were obviously related to their field of study. Science
and pre-engineering students in both the college-parallel
and the occupational curricula scored high on interest in
math, physical science, and- engineering technology. Stu¬
dents in the health-related fields scored high on health,
biology, and, perhaps because so many are women, on
home economics. Students registered in business programs
scored high on measures of business and secretarial in¬
terest. Liberal arts students scored above the overall
average on interest in social science, but their interests in
other areas tended to parallel men’s interests and women’s
interests more than specific field interests (3).

The interest of occupationally-oriented students in con¬
crete and tangible goals is consistent with the research
that finds lower socioeconomic groups concerned with
security, immediate impulse expression, and concrete re¬
wards, whereas higher socioeconomic groups are more
likely to seek goals of status, achievement, and social re-



spectability. These different value systems show some
consistency of interest, attitude, and personality across the
few research studies of junior college students that have
been done in this terribly important area (1; 2; 13; 17: 46-
52; 19; 20). Generally speaking, researchers characterize
Iwo year college students as little interested in abstract
thinking or in originality and as prone to be more conven¬
tional and rigid than students beginning their education in
four-year institutions.

In the CGP data (1968), occupational students were
twice as likely as the college-parallel group to see the
object of education as mostly or entirely job training; the
great majority of them said that, in their freshman courses,
they planned to concentrate mainly on learning things that
would be useful to them in their future work. Happily, the
College Satisfaction Scale of the CGP showed the voca¬
tional students most likely to feel that their community
college courses did relate to their future plans, and they
were also more inclined than the average student to feel
that they would be happy in the work for which they were
preparing. The New York City study showed that 80% of
the employed graduates of career programs were in jobs
directly related to their community college training (8).

The responses that occupationally-oriented students give
on questionnaires present a picture of young people who
know what they want and are pursuing an obvious path¬
way to their goal. This may be more artifact than fact,
however, since it is easier for a liberal arts student than
for one taking auto mechanics to express vague career
goals and to accept more traditional general education as
reasonable preparation for his immediate future. With the
exception of wanting help in finding a job, occupational
students express no more desire for counseling or guidance
or tutoring than other community college students. In
fact, they are less likely to indicate that they want help
regarding educational and vocational plans than are trans¬
fer students (3). While there are no major differences
between curricular groups in their desire for assistance, it
should be pointed out that community college students as
a group are receptive and eager for counseling assistance

(6). Over half the students in each curricular group in the
CGP program expressed a desire for help with reading,
study techniques, and educational and vocational planning.

Although there is a dearth of solid, comparative research
studies on the motivations and values of occupationally-
oriented students, evidence indicates that the occupational
student is more likely to be motivated by extrinsic rewards,
while the more academically-oriented student finds greater
satisfaction in intrinsic rewards. For example, occupational
students are more likely to place value on grades in school
and on money in jobs than the academic students who are
more prone to value learning for its own sake and for the
opportunity to be creative in a job. Apparently all Lumans
seek the approval of their associates and, for this reason,
the reward systems may be undergoing some dramatic
changes in the recent social upheavals. Traditionally, the
lower classes have not shown much interest in social
service occupations. Now, however, we are beginning to
see able young people turning their backs on the concrete
and tangible rewards that they are supposed to seek in
order to return to the ghetto to do social work — where
it is not easy to find immediate gratification, concrete ex¬
amples of progress, or tangible financial rewards. If the
so-called helping professions become highly valued among
the peers of occupational students, it may well be that
we will find the high academic saturation that presently
exists in social work is not an important aspect of the
ability to do the job, and that occupational courses will
lose their identification with the concept of manual skills.
It boils down to what we have known for ages — that
motivation is the key to learning and that this varies
greatly from culture to culture and from decade to decade.
It is for this reason that a thorough understanding of the
attitudes, backgrounds, and interests of students is so
important. Fortunately, although the students seem to
arrive ahead of their data, the capacity and sophistication
of educational research are making tremendous strides.
There is considerable cause for optimism regarding the
ability of research to aid in the understanding of students
and, through this, in the improvement in educational
programs.
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Bob Thadcn, coordinator of general
education. ’I ic: "General Edu¬
cation; a New Idea for New Times,"
"What Do You Mean You Can't Teach
Them All?" Not available for noon
meetings.

Dale Wirsing, public information
officer and instructor in communica¬
tions. Topics: "TCC Today," "Com¬
paring Metropolitan Newspapers,"
"The Ideas of Marshall McLuhan."

By making advance arrangements
with the TCC Community Services
Office, clubs and organizations
may hold dinner meetings on the
campus.



To assist organizations in
planning programs, the Public
Information Office at Tacoma
Community College has compiled
a list of faculty members who
are available to speak to ser¬
vice clubs and civic organiza¬
tions. Faculty members may be
contacted individually or
through the Public Information
Office (LO 4-7200), 5900 South
12th Street, Tacoma 98465.

Unless otherwise noted, speak¬
ers are available for noon or
evening meetings and require
no fee.

Speakers and their topics are:

Richard Aiken and Morris Skagen, li¬
brarians, describe the fast-developing
Tacoma Community College Library and
its services. Color slides are avail¬
able to accompany their presentation.

Barry L. Boyer, instructor in business.
Topics: Economics (non-technical
level); politics and philosophy of
conservatism.

Richard Deyoe, counselor. Topic:
Student activities. Fee required; $25.

DeVon Edrington, instructor in philoso¬
phy. Topics: philosophy, humanities.
No fee for non-profit organizations;
$25 minimum for others.

Dr. Richard C. Falk, special assistant
to the president for planning and re¬
sources. Topic: "TCC--Past, Present
and Future."

Mario Faye, instructor in Spanish.
Topic: "Latin America." Available for
noon meetings and evening meetings af¬
ter 7:30 p.m.

Dr. Thornton M. Ford, president.
Topics include: "The Role of the
Community College."

Dennis Hale, instructor in communica¬
tions. Topics include: "Press Abuses,"
"What Makes a Superior Newspaper."
Willing to appear on panels discussing
aspects of communications.

children in America), "Sources of Vio
lence in American Society," Fee re¬
quired, if any, depends on group and
topic.

Joseph H. Kosai, admissions and re¬
cords officer. Topics" "Student
Life," "The Growth of TCC." Avail¬
able evenings with two weeks advance
notice.

Dr. Ronald E. Magden, chairman of
the Social Science Division. Topics:
World affairs issues such as the
Near East, American-Russian relations.

Murray C. Morgan, instructor in his¬
tory. Topics: "First Voyages to the
Northwest Coast," "First Women on
the Northwest Coast." Fee: $25.
Available for mid-day meetings after
12:30 p.m. Has slides of early ar¬
tists which can be shown with both
talks.

Dick Patterson, counselor. Topics;
Human relations, sensitivity training,
American culture. Nominal fee re¬
quired.

Russell F. Clark, chairman of the
Mathematics/Science Division. Topics:
"The Need for Science in General
Education."

Allan Clarke, instructor in music and
president of the TCC Faculty. Topics;
TCC and its students. Not available
at noon.

Jack Hyde, instructor in geology.
Topics: "Geology of the Pacific
Northwest," "Environmental Geology--
Geological Hazards," "Volcanoes."
Available only for evening meetings.

Luther T. Jansen, instructor in
sociology. Topics: "Abortion Law
Reform," "Who Needs Women's Liberation?"
"Children and Sex" (The sex life of

Robert R. Rhule, director of community
services. Topic: College and commun¬
ity.

John Swarthout, instructor in politic¬
al science. Topics: "Politics in the
American Scene," "International Poli¬
tics," "Black-White Problems," "Con¬
temporary American Problems." Gener¬
ally not available at noon.
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POSITION OF THE COMMUNITY COLLEGE PRESIDENTS

The Council of Presidents is aware that the present economic condition In the

State of Washington precludes a continued rate of enrollment increase in

public higher education. This awareness is accompanied by a willingness to

cooperate fully in planning to manage effectively enrollment growth within

available financial means.

The Council has reviewed the staff recommendations of the Council on Higher

Education and is in general agreement with them. However, certain specific

recommendations have implications for the community college system which

concern us. We wish to make our concerns known so that any action taken

by the Council on Higher Education can be based on a full understanding of

their consequences to the community col lege system.

Our concerns include the following:

I. Enrollment limitations in the State’s four-year colleges

and universities will create pressures for the community

col lege system that threaten our abi I ity to offer com¬

prehensive educational programs. This is especially true

when enrollment is restricted because the State has in¬

sufficient financial resources to support unrestricted

enrol I ments.

Enrollment pressures on the community college system will

be greatest in those areas (transfer education) which are

least expensive to operate. But it is vocational educa¬

tion, adult education, remedial education, occupational

upgrading, programs for the disadvantaged and handi¬

capped and for minority groups, the expensive parts of
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our program, which may be cut given the choice between ex¬

pensive programs with fewer students or Inexpensive pro¬

grams with more students. The Council on Higher Education

must be aware of this and recognize that a recommendation

to emphasize vocational education may be more easily made

than carried out.

2. Enrollment pressures on the community colleges are already

great. The current fall quarter enrollment for the com¬

munity college system is an example of a clearly demon¬

strated ability to enroll students and up-grade and retain

unemployed workers during a period of economic decline.

3. We are concerned that limited funding will reduce our

ability to qualify for federal support for programs for

the disadvantaged and minority groups.

4. The recommendation that tuition and fees be prepaid will

work against the best interests of unemployed, disad¬

vantaged and minority groups served by the community

college system. Differences between local communities

should determine local response to this problem.

5. The restriction on non-resident enrollments will have

a negative effect on community colleges located on or

near state boards. It cannot be assumed that the elimina¬

tion of non-resident students will be accompanied by a

proportionate reduction in operating expenses.

6. We are concerned that students with lower grade point

averages will suffer a disproportionate share of enroll¬

ment restrictions.
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7. We are concerned that Insufficient consideration has been

given to the cumulative effect of deferred enrollments.

Unless a I I fall deferments can be accommodated before

the end of each year, unresistable pressures are bound

to accumulate.

In conclusion, the foregoing concerns lead us to a recommendation that enroll¬

ment quotas be assigned in the broadest possible sense and that these restric¬

tions be translated info operating budget allocations. Each unit of higher

education, including the community college system, should then be given the

maximum possible opportunity to administer the funds in a manner consistent

with its assigned mission.

We hope the Counci I will recognize that the community col lege system cannot

effectively serve minority, educationally and economically disadvantaged

and occupational needs in the face of restricted funds and strong pressures

to provide additional transfer education.
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November 5, 1970

Mr. Roger J. Bassett
Assistant Director
State Board for Community

College Education
P. 0. Box 1666
Olympia, Washington 98501

Dear Roger:

As you are aware, the level and disposition of student tuition and fees has
been a matter of concern to the Legislative Budget Committee for some time.
At the 1969 Legislative Session, the House of Representatives passed Resolu¬
tion 70-52, which directed the Legislative Budget Committee to review the fee
structure of the public institutions of higher education and make recommenda¬
tions to the 1971 Legislature. Because of this direct interest in the matter
of student fees and in the general question of financing student facilities,
we appreciate this opportunity to express our position.

We, too, are confused in regard to the legal implications of the proposed
funding methodology of Spokane Community College as outlined in Mr. Smick’s
letter to Mr. Landon. We would agree that RCW 2813.15.050, in defining what
incidental fees do not include, does "clearly contemplate authority in the
district board to establish special fees, that such special fees may include
a student activity building fee, and that such a fee is income derived from
the facility." However, since we do not wish to inject more confusion into
the legal question, we yill direct our comments only to the issue of fees and
the financing of student facilities.

The Legislative Budget Committee has on a number of occasions maintained that
facilities such as student union buildings, health centers, and recreational
facilities should be the burden of a special fee assessment apart from any
general operating fee or capital tuition fee assessment; and for some years,
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the public four-year colleges and. universities have followed, this practice.
Historically, our concern has been focused, on the equality of total fees among
similar institutions (i.e., colleges vs. universities) and. the equal alloca¬
tion of fees among the three fee categories: tuition, incidental and special.

We are generally in agreement with the thrust of the Spokane Community College
proposal, i.e., that financing of student centers be accomplished, if neces¬
sary, through the pledge of a special fee assessment, rather than through the
direct use or pledge of revenues derived from the tuition or incidental fees.
However, with respect to the specific proposal regarding the pledge of a
special fee and a concomitant reduction in the incidental fee, we would be
extremely reluctant to see the State Board make a firm, commitment of affirma¬
tion at this time. As previously indicated, the Legislative Budget Committee
is currently studying the tuition and fee question. Although our recommenda¬
tions are in a preliminary stage, we would, nevertheless, be reluctant to
support any proposal that provides for decreasing the incidental fee. We con¬
ceive the basic purpose of this fee to be dedicated to the general operation
of the various higher educational institutions, and we will likely make
recommendations to insure that it be used increasingly for this purpose at all
community colleges.

While we do not have any particular arguments with the philosophy of using a
new special fee to support construction of student centers, the timing is
unfortunate in terms of our report recommendations. Since our report will
direct its attention to the use and disposition of the special fee, we would
urge restraint by Spokane or any other community college contemplating a
pledge of the special fee. In effect, we contemplate major problems between
what might be approved by the Legislature and the fee schedules approved by
local community colleges, which may be unduly limited in their future disposi¬
tion because of bond covenants requiring pledges of certain portions of student
fee revenues.

In summary, it is our hope the State Board will not approve the Spokane
Community College proposal without a full understanding of our concerns. In our
opinion, the question of the use and disposition of student fees will be a
critical one for the next Legislature, and there should be as few constraints
as possible at the local level with respect to compliance with any of the
possible recommendations that may be approved.

Finally, we offer no opinion in regard to the need for additional student center
facilities at Spokane Community College. This is clearly a matter better left
to resolution by the Board of Trustees of Spokane Community College and the
State Board of Community College Education.

Legislative Auditor
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